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SELF-EVALUATION OF NURSING STUDENTS REGARDING THEIR COMMUNICA-
TION SKILLS (Abstract): The objective of the study was to evaluate the confidence of
nursing students regarding their communication skills and how prepared they felt working
with different kinds of patients. Materials and methods: 160 students enrolled in nursing
studies from all years of study were included in the research. An online questionnaire was
constructed for the present study to gather sociodemographic and academic data. Additional-
ly, self-rated items were created to collect information about students’ confidence in their
communication skills. Two instruments were used to evaluate their learning communication
skills and interpersonal communication competence: Interpersonal Communication Compe-
tence Scale and Communication Skills Attitude Scale. Results: Nursing students who scored
high on the Communication Skills Attitude Scale demonstrated greater engagement in social
interactions and exhibited supportiveness and promptness in their relationships with others.
Only 7.5% of participants reported receiving additional training in communication skills.
Freshman students perceived communication with elderly patients more challenging com-
pared to students in advanced years. Conclusions: Theoretical and practical stages of con-
tinuing education after graduating from nursing schools are essential requirements for nurs-
es. This ensures that they can effectively apply their knowledge and skills across various
healthcare settings and cater to different categories of patients. Direct feedback during prac-
tical stages and moral support from academic teachers and clinical trainers help students to
feel more confident about their communication skills. Keywords: NURSING STUDENTS,
COMMUNICATION SKILLS, ACADEMIC TRAINING, EMPATHY.
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ORIGINAL PAPERS

INTRODUCTION

The nursing profession is one of the
most challenging professions because it
involves working with people in a vulnera-
ble situation, both physically and mentally.
This situation has a negative impact on the
personal and professional life, but also on
the family and social life of the patient.

Therefore, nurses need to develop effective
communication skills with patients and
undergo thorough theoretical and practical
training during their academic years. This
preparation allows them to work compe-
tently with different categories of patients,
including pediatric, elderly, chronic, pallia-
tive, and those with disabilities. Poor
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nurse-patient communication can lead to
lower satisfaction, reduced adherence to
treatment recommendations, and poorer
health outcomes (1).

Nursing students must focus on curricu-
lar and extracurricular training to develop
their skills in therapeutic communication
(TC). TC is defined as the process of using
verbal and nonverbal communication to
connect with patients (2). In the medical
context, nurse-patient communication rep-
resents not only an exchange of objective
information, but also addresses physiologi-
cal, psychological, environmental and spir-
itual care. It also includes beliefs about
recovery, life perspectives, relevant con-
cerns about disease and personal needs. (3)
Students must be encouraged to develop
their desire for lifelong learning and acqui-
sition of communication skills, in relation-
ship with their permanent needs and job-
related context. In academic nursing train-
ing, scholars recommend incorporating
video-training and practical sessions based
on scenarios that allow students to analyse
and practice their skills. Fioravanti, et al.
(4) and Kaplonyi et al. (5) identified that
realistic situations provided good opportu-
nities to improve the competencies of nurs-
ing students through human interaction and
immediate feedback, while Moscaritolo (6)
recommended peer instruction and mentor-
ing as effective methods for improving
nursing students’ skills. Cannity et al. (7)
identified three directions for efficient
training: responding empathically to pa-
tients; discussing death, dying, and end-of-
life goals of care; and responding to chal-
lenging family interactions. In the light of
recent trends in providing medical care,
many researchers also recommend training
nurses in communication skills applicable
to intercultural environments. This recom-
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mendation is due to the increasing rate of
migration of nurses for work and patients
seeking better care abroad. For example,
Didgson, et al. (8) identified the necessity
to enhance nurses' cultural competency in
the context of globalization, while De-
melius (9) mentioned the importance of
providing opportunities for nurses to expe-
rience different cultures and interact with
people from different cultural backgrounds.
In their study, Szpak and Kameg (10) iden-
tified that numerous nursing students re-
ported anxiety or lack of confidence in
their ability to communicate with patients
as barriers to effective communication.
These barriers included reluctance to en-
gage with patients or families, difficulty
initiating or maintaining conversations,
feeling underappreciated and anxious about
engaging in complex discussions such as
those involving death and dying. Addition-
ally, concerns about their professional per-
formance was cited as a source of job-
related stress. The present study aimed at
the self-evaluation of nursing students
enrolled in nursing studies about their con-
fidence when communicating with patients
during their practical stages in hospitals.

MATERIALS AND METHODS

Participants

The study was conducted from October
to December 2024 among nursing students.
The participants were students enrolled in
all years of study at the “Grigore T. Popa”
University of Medicine and Pharmacy of
lasi / Faculty of Medicine, the participants
were informed about the purpose of the
study and the confidentiality of data, and
about the fact that they could withdraw
from the study whenever they wanted,
without consequences. No incentives were
given to participants. The instrument was
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distributed to approximately 430 students.
Inclusion criteria comprised students en-
rolled in Nursing from years of study 1-4.
Exclusion criteria: questionnaires filled in
after the deadline. Finally, a total of 160
participants were included in the present
study, representing 37.21% of the targeted
participants.

Study Instruments

The questionnaire was constructed us-
ing Google Forms and consisted of three
sections:

The first part of the questionnaire col-
lected information about socio-demo-
graphic and academic data such as age,
marital status, gender, background, year of
study, and the employment status.

The second part of the questionnaire
collected self-reported data regarding stu-
dents’ opinions on their satisfaction with
the communication skills developed during
their academic years. It assessed how com-
fortable they felt when communicating with
patients during internships, their perception
of the importance of communication skills
in their practice, and whether they had
attended extracurricular courses focused on
developing communication skills. (e.g,
How comfortable do you feel when com-
municating with patients during your prac-
tical stages? Do you consider that commu-
nication skills are important for your pro-
fession? How difficult do you think the
communication is when communicating
with patients, during your practical stages
as a student? How difficult do you think
communication is when working with palli-
ative, paediatric, geriatric, chronically ill
patients etc. Further items collected data
about students’ experiences and feelings
when communicating with family mem-
bers. Responses were provided using

yes/no options, or rated such as very diffi-
cult/difficult/not very difficult/not at all
difficult.

The third part of the questionnaire
aimed to identify learning communication
skills and interpersonal communication
competence. To evaluate students' attitudes
towards learning communication skills
during medical courses, The Communica-
tion Skills Attitude Scale (CSAS) consists
of 26 items, 13 of which are written in the
form of positive statements and 13 negative
statements regarding communication skills
learning. This instrument was developed
by Ress et al. in 2002 (11). Each item is
accompanied by a 5-point Likert scale,
ranging from 1 (strongly disagree) to 5
(strongly agree). The Interpersonal Com-
munication Competence Scale, developed
by Rubbin in 1994 assesses the ten dimen-
sions of interpersonal communication com-
petence (self-disclosure, empathy, social
relaxation, assertiveness, altruism, interac-
tion management, expressiveness, support,
promptness, and control of the environ-
ment) and establishes the quality of the
communication process. (12), This scale is
composed of 23 items with answers given
according to a five-point Likert-type scale
(from 1 = never to 5 = very often). The
alpha-Cronbach score for the "Communica-
tion Skills Attitude Scale was 0.71 and 0.76
for “Interpersonal Communication Compe-
tence Scale”, indicating good reliability.

Statistical Analysis

All analyses for the present study were
performed using IBM Statistical Package
for Social Sciences (SPSS) Statistics (SPSS
Inc, Chicago, IL, USA). For descriptive
data, such socio-demographic and academ-
ic information, means and standard devia-
tions (SD) were calculated. The Spearman
correlation was used to test the relationship
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between variables with a p < 0.05 consid-
ered statistically significant.

RESULTS

Socio-Demographic and Academic Data

Students from all years of study re-
sponded to the questionnaire. The data
analysis showed that the majority of stu-
dents were female from rural area, having
no prior experience as nurses and being
into a relationship (tab. I).

TABLE I.
Sociodemographic characteristics

Sociodemographic data n (%), M £SD
Sex
Male 11 (6.9)
Female 149 (93.1)
Age 21.16 + 2.64
Area of origin
Urban 62 (38.8)
Rural 98 (61.3)
Educational level
1styear 39 (24.4)
2nd year 32 (20.0)
3d year 28 (17.5)
4t year 61 (38.1)
Experience as nurse
(employed) 3(1.9)
Marital status
single 74 (46.3)
in a relationship 86 (53.8)

Self-evaluation of communication skills

Students were asked about their comfort
level when communicating with patients
during their practical stages. Findings
showed that 19 % of the participants felt
very comfortable (N = 31), 61.9% declared
that they felt comfortable (N = 99), 18.1%
felt a little comfortable (N = 29), and only
0.6% felt not comfortable at all (N = 1).
The survey revealed that all participants
(100%, N = 160) considered communica-
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tion skills as being an important skill for
practicing the nursing profession. Only
7.5% of the participants reported additional
training in communication skills. A strong
majority of participants declared that empa-
thy was always necessary for nursing
(86.3%). A total of 21.9% of the participants
(N = 35) sustained that they felt well-
prepared to communicate with patients,
while 50.6% (N = 81) felt well prepared.
When asked about their ability to communi-
cate through non-verbal language (such as
gestures, facial expressions, or tone of
voice), 7.5% of the participants (N = 12)
rated their ability as excellent, and 81.3% (N
= 130) rated it as very good. The analysis of
data indicated that students found the com-
munication skills training received during
university to be moderately to significantly
beneficial (M = 3.43), suggesting that most
of the nursing students considered that their
education played a meaningful role in the
development of their communication skills.
A total of 62.5% (N = 100) of students re-
ported that the nurses they met during their
internships served as role models in terms of
communication skills (tab. I1).

The questionnaire assessed students’
perception of their ability to communicate
with patients with chronic illness or other
categories such as pediatric or geriatric
ones. The results indicate significant dif-
ferences between years of study in terms
of perceived difficulty in communicating
with elderly patients (F(3,156) = 8.073, p
= 0.000). Thus, first-year students per-
ceived communication with elderly pa-
tients more challenging compared to stu-
dents in advanced years (MY1l = 1.79,
MY4 = 1.40). Similar differences were
identified in communication with children:
(F(3,156) = 5.968, p = 0.001), with first-
year students perceiving greater challeng-
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es than their senior peers (MY1 = 1.41,
MY4 = 1.13). Regarding palliative care
patients (p = 0.108), no significant differ-
ences were found among the four years of
study. The perception of difficulty re-
mained consistent regardless of the year of

study (F (3,156) = 2.057, p = 0.108). Ad-
ditionally, no significant differences were
found between years of study regarding
the perceived difficulty of communication
with patients with disabilities (F (3,156) =
1.046, p = 0.374).

TABLE II.
Profile of the nursing student
ITEMS n (%) M SD
How comfortable do you generally feel when communicating with patients during your
internships?
e Very comfortable 31(19.4)
e  Comfortable 99 (61.9)
e Alittle comfortable 29 (18.1)
e  Not comfortable at all 1(0.6)
Do you think communication skills are important in nursing practice?
e Yes 160 (100)
Have you taken any extracurricular training to develop your communication skills?
e Yes 12 (7.5)
How necessary is empathy in the process of communicating with patients?
e ltis always necessary 138 (86.3)
e |tis necessary in certain situations 22 (13.7)
e Itis not necessary 0(0)
How well prepared do you feel in terms of communication skills?
e | feel quite prepared 35(21.9)
o | feel well prepared 81 (50.6)
e | don't feel sufficiently prepared 44 (27.5)
e | don't feel prepared at all 0(0)
As a nursing student, how difficult has it been for you to communicate with patients?
o  Very difficult 0(0)
o Difficult 29 (18.1)
o Alittle difficult 107 (66.9)
o Not difficult 24 (15)
How do you manage to communicate through non-verbal language (gestures/ facial
expressions/ tone of voice) with patients?
o  Excellent 12 (7.5)
e Good 130 (81.3)
e Notatall 18 (11.3)
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ITEMS n (%) M £ SD
Do you feel understood when you are having a conversation with the patient?
e Yes 151 (94.4)
How difficult is it for you to remain calm and empathetic when the patient is stressed and
agitated?
e Veryhard 3(1.9)
e Heavy 48 (30)
e Easy 98 (61.3)
e \eryeasy 11(6.9)
Do you consider that the attitudes of professional nurses are always a model to be fol-
lowed?
e Yes 100 (62.5)
Do you find it difficult communicating with multidisciplinary team?
e Yes 45 (28.1)
On a scale of 1 to 5, how much do you think the information you received during academic
years helped you develop your communication skills?
o« 1 4 (2.5)
o« 2 22 (13.8)
e 3 63 (39.4)
o« 4 43 (26.9)
e 5 28 (17.5)

As some results indicated significant
differences between groups. The findings
showed that freshman students perceived
communication with elderly patients as
more difficult than second-year students (p
= 0.002, [0.13, 0.71]). First-year students
significantly  perceived communication
with elderly patients as more challenging
compared to second-year students. Addi-
tionally, first-year students significantly
perceived communication with elderly
patients as more difficult compared to
fourth-year students (p = 0.000, [0.20,
0.67]). There were no significant differ-
ences regarding the perceived difficulty of
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communication between second-year and
third-year students, or between second year
and fourth-year students.

The study also explored the level of
comfort nursing students experienced when
communicating with patients during their
practical stages. Students in Y4 reported
the highest level of comfort in communi-
cating with patients (M = 2.02), followed
by students in Y2 (M = 1.97). Similar find-
ings were identified for students from Y3
(M =1.82) and Y1 (M = 1.87). To explore
the relationships between variables regard-
ing the CSAS scale and subsequent dimen-
sions of ICCS, Pearson correlation analysis
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was conducted. The results highlighted
several significant associations between the
variables included in the study. Firstly, the
overall CSAS score showed significant
positive correlations with self-disclosure (r
= 0.174, p = 0.028), interactions (r = 0.207,
p = 0.009), supportiveness (r = 0.211, p =
0.007) and promptness (r = 0.290,
p<0.001). These results suggest that nurs-
ing students with a high CSAS scale score
tended to be more involved in social inter-
actions and showed supportiveness and
promptness in their relationships with oth-
ers. Regarding self-disclosure, it showed
significant and positive correlations with
relaxation (r = 0.368, p < 0.001), assertive-
ness (r = 0.439, p < 0.001), and expressive-
ness (r = 0.424, p < 0.001). These correla-
tions indicate that nursing students who
self-disclose were more relaxed, assertive,
and expressive in social interactions. Re-
laxation was also positively associated with
assertiveness (r = 0.494, p < 0.001), sup-
portiveness (r = 0.337, p < 0.001), and
promptness (r = 0.497, p < 0.001). This
relationship emphasizes that nursing stu-
dents who were relaxed in social contexts
tended to be assertive, supportive, and
prompt in their responses. A strong correla-
tion was identified between promiscuity
and control (r = 0.513, p < 0.001), suggest-
ing that individuals exhibiting promiscuous
behavior tended to have high control over
their actions. Furthermore, promptness
showed a positive correlation with support-
iveness (r = 0.464, p < 0.001), underlining
a link between promptness and supportive
attitudes in social interactions. Conversely,
variables such as alter centrism and empa-
thy had weak or insignificant correlations
with most other variables, suggesting that
they were not closely related to the con-
structs assessed in this study.

DISCUSSION

Our study proved that a significant ma-
jority of nursing students (94%) felt well
prepared regarding their communication
skills, although a small number of students
(7%) sustained that they participated to
extracurricular training in order to increase
their abilities. Increased confidence over the
academic years is related to the adequate
topics, and their practical stages supervised
by their teachers in clinics or hospitals,
where nursing students can directly experi-
ence professional relationships with patients
and family members. Many respondents
mentioned that they easily succeeded in
remaining calm when facing a conversation
with an aggressive or nervous patient. All
surveyed students agreed that empathy was
an important skill in nursing practice.

Our study demonstrated that nursing
students feel comfortable about their verbal
abilities but less confident in their non-
verbal skills. Nearly 7% of students sus-
tained that they felt they use non-verbal
language appropriately. These results
proved that students are more focused on
verbal communication, which is easier to
control, over non-verbal communication,
such as body language and intonation. The
analysis of results revealed different per-
spectives on working with pediatric, geriat-
ric, palliative, or patients with disabilities.

These findings suggest that university
curricula should be more focused on train-
ing students to work with these patient
groups. Our results are congruent to those
identified in the scientific literature, indi-
cating a requirement for a good theoretical
and practical training of students regarding
the nurse-patient relationship based on
communication skills.

Ahmady et al. (2018) emphasised that
direct supervision is essential during their
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practical stages, making the presence and
regular supervision provided by a clinical
instructor key factors in facilitating a posi-
tive learning experience. Some other stud-
ies identified that practical stages decrease
students’ levels of fear, lack of confidence,
and fear of mistake, suggesting increased
exposure to practical situations results in
decreased stress in nurse-patient communi-
cation (13).

Baraz et al. (2015) (14) and Panda et al.
(2021) found that support from clinical
staff and teachers supervising practical
stages who provide support, supervision
and guidance were described as essential
and motivating factors in the learning pro-
cess, with a positive reinforcement for
nursing students. The study highlighted the
relationships between self-rated ability,
satisfaction, and actual performance (15).

Limitations of the study: the first limita-
tion of the research is due to its small num-
ber of male subjects. This situation is a
common one, considering that there are
fewer males enrolled in nursing studies and
also working in nursing field, making a
comparative analysis based on sex unfeasi-
ble. Studies have attempted to identify
differences between male and female nurs-
es. For example, Buthelezi et al. (2015)
showed that male students described them-
selves as being vulnerable due to cultural
perspectives and societal expectations since
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